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CHAPTER II 

THEORETICAL BACKGROUND 

A. Students’ Behavioral Engagement in Learning Context 

Students’ engagement has dimensional construct such as behavioral, 

cognitive and emotional engagement (Fredericks et al., 2004; as cited in 

Fredericks & McColskey, 2012, p. 764). In this study, the researcher deeply 

explains about behavioral engagement in learning as the focus of the study. 

According to Willms, 2003, Finn and Zimmer, 2012, behavioral engagement 

refers to students’ participation in learning and classroom activities (as cited in 

Engagement in australian schools, p. 2). In addition, behavioral engagement 

encompasses students’ effort, persistence, participation and compliance with 

school structures (Davis, et al., 2012, p. 23). Furthermore, behavioral 

engagement consists of academic students’ involvement including positive 

conduct (following rules) & involvement in learning and academic tasks 

(concentration, attention, persistence, effort, asking questions and contributing 

in class discussion) and social activities ( Fredericks, et al., 2004, as cited in 

Lester, 2013, p. 3). Hence, the behavioral engagement is defined as students’ 

involvement in learning and classroom activities such as following class rules, 

doing the assignment on time, answering the questions, concentration, 

attention, persistence, effort, and contributing in their learning.  

Behavioral engagement is very important to school success because it 

can impact on students’ achievement. When students engage in the classroom 

activities, their learning increases (Fredericks et al., 2004; Greenwood, 2004, 
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as cited in Ponitz et al., 2009, p. 104). It shows that engagement can influence 

the students on learning process which make the students’ achievement 

increase. Besides, foundational early work has revealed that engaged time in 

school is positively associated with student achievement, with high achieving 

students spending up to 45 % more time engaged in academic activities than 

low achieving students ( Stallings, 1975, Evertson, et al., 1980;  as cited in 

Lan, et al., 2009, p. 200). Some of students who have better achievement 

mostly spends in academic activities than other. Thus, engaging students in the 

class may influence their learning process. 

B. Rewards as a Means to Support Students’ Behavioral Engagement 

Rewards are part of external motivation used by the teacher to attract 

students in teaching learning process. As affirmed by Loi & Uyen (2016), 

rewards are form of external motivation, can supplement the internal drive to 

assist students in achieving their goals as rewards appeal to them and in turn 

promote excellence (p. 179). Based on explanation above, rewards are part of 

external motivation used in teaching learning process such as giving prizes or 

medals to students as a means to assist students achieve learning goals and 

engage in learning. In addition, rewards are typically used in real life situations 

such as to finish his homework, to clean up her room, or to give class 

presentation (Cameron & Pierce, as cited in Ryan & Deci, 1996, p. 36). 

Rewards can be given to students after they have finished their assignment and 

presented their tasks. Furthermore, according to Sprick et al., 1988, (as cited in 

Witzel & Mercer, 2003, p. 88), rewards become demeaning when the task is 
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very easy. Therefore, teacher should give the tasks which make students more 

challenged in doing it. 

The form of reward is not only praise or verbal reinforecement but also 

symbolic, token, tangible, and activity rewards (Cotton, 1988, p.73). Each form 

of rewards has more examples such praise or verbal reinforcement. For 

instance, a teacher gives the praise directly after students give correct the 

answer, such as saying “good girl, that’s right and correct”. Besides, the 

teacher gives comment in students' tasks, such as writing “smile, good job and 

I’m proud of you”. Whereas, the examples of symbolic reward is giving 

children certificates or medal (stars). In addition, the examples of tangible 

rewards are sweets, toys, and school supplies (pencils, pen and book). 

Furthermore, token rewards such as points or chips and activity reward are 

allowing the children free time to do activities and being leader of an activity. 

Rewards have benefit to students in learning when the teacher gives 

them to students. According to Horner, 2009, (as cited in Kituyi, Musao & 

Thinguri, 2014), rewards are important both for encouragement of appropriate 

behavior and preventing the encouragement of inappropriate behavior (pp. 

463-464). Furthermore, teachers’ use of contingent praise effectively 

reinforced, or increased, a variety of appropriate students’ behaviors including 

following directions (Goetz, Holmberg, & Leblanc, 1975; Hall, et al., 1971), 

engagement in instruction (Broden, et al., 1970) & on task behavior (Ferguson 

& Houghton, 1992; Surtherland, et al., 2000, as cited in Partin, et al., 2010, p. 

173). Furthermore, the use of external rewards in education is to support 
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appropriate behavior (Hoffmann, et al., 2009;  as cited in Filsecker & Hickey, 

2014, p. 136). Rewards can be a helpful to encourage students’ behavior in 

learning such as following class rules, doing the assignment on time, answering 

the questions, concentration, paying attention, being persistence, giving effort 

and contributing in their learning. 

 


