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CHAPTER 3 

RESEARCH PROCEDURES 

 This chapter offers comprehensive details regarding to the research design 

and procedures implemented throughout this research project. It is structured into 

seven distinct sections for clarity and coherence. The first section focuses on the 

research method, explaining the design and methodology chosen by the researcher. 

The second section defines the study's focus to ensure alignment with the core 

research objectives and maintain contextual relevance. Subsequently, the third 

section provides insights into the research setting, participant details, and the process 

of participant selection, including identification and recruitment procedures. The 

fourth section outlines the data collection technique, specifying the instruments and 

methodology employed to gather essential data. Moving forward, the fifth section 

discusses the data analysis technique, outlining post-data collection processes and 

the methodologies utilized for data analysis. The sixth section elaborates on the 

sequential research steps undertaken during the study. Finally, the last section 

presents information on the temporal and geographical aspects of the research, 

incorporating graphical depictions of the research timeline for enhanced 

understanding and visualization. 

3.1. Method of the Research 

 For this research, a descriptive case study methodology was employed, as 

it provides a detailed examination of a contemporary phenomenon within its real-life 

context, especially when boundaries and contexts are not clearly defined Yin (2014). 

Yin (2018) characterizes a descriptive case study as one that aims to depict a 

phenomenon within its actual environment, which aligns with the goal of this 

research to gain a comprehensive and in-depth understanding of the subject matter. 

By exploring the complexities of real-life events, case study research allows for a 

thorough analysis of the topic (Stake, 1995). Even though this research involved one 

participant and small-scale case studies may have limitations in generalizability, they 

offer in-depth insights that can inform educational practices and policies. According 

to Zainal (2007), descriptive case studies focus on investigating specific phenomena 
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in depth, typically involving a small scale and a limited number of participants. Ng 

and Lee (2015) emphasized the significant implications of a small-scale investigation 

on parental involvement in a special school, providing valuable insights for school 

management and policymakers. Consequently, for this study, a single participant was 

selected to provide rich, detailed insights into the challenges faced by an Indonesian 

EFL teacher in teaching English to students with autism spectrum disorder. This 

approach ensures a deep exploration of the teacher’s experiences and perspectives. 

3.2. Focus of the Research 

 This research focused on the challenges and the strategies done by an EFL 

Teacher who teaches students with autism spectrum disorder. It delineated what 

challenges the teacher experienced during teaching English to students with autism 

spectrum disorder and how they dealt with it. The descriptions were taken from the 

results of the interviews with a teacher who had purposely chosen based on some 

characteristics. 

3.3. Setting and Participant 

 This research was conducted at SLBN Tasikmalaya, a special education 

school located in Tasikmalaya, West Java, Indonesia. The school was selected for its 

relevance to the study's context and criteria, focusing specifically on an elementary 

special education EFL teacher, referred to as P. With over 15 years of experience in 

educating students with autism spectrum disorder (ASD), P was chosen for her 

extensive expertise. Her background made her an ideal participant for providing 

insights into the implementation of teaching English to ASD students in this setting. 

 The implementation process involved several key components tailored to 

the unique needs of these learners. The curriculum adhered to national standards set 

by the Ministry of Education and Culture (Kementerian Pendidikan dan 

Kebudayaan/KEMENDIKBUD) but was modified to address specific challenges 

faced by ASD students. The class is 30 minutes long. P employed a variety of 

strategies, including visual aids, structured routines, and sensory-based activities, to 

enhance communication and engagement among the three students in her class—one 

verbal and two non-verbal. The classroom environment was arranged to minimize 

distractions and support sensory needs, featuring communication boards and 
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interactive tools. P’s role was crucial in adapting lesson plans to accommodate each 

student's learning style, ensuring instructional methods were effective and inclusive. 

Student progress was assessed through tailored evaluation tools, allowing for 

ongoing adjustments to teaching strategies. Challenges such as varying 

communication abilities and sensory sensitivities were addressed through innovative 

strategies like personalized learning materials and one-on-one support. This detailed 

and adaptive approach aimed to improve English language learning outcomes for 

ASD students, providing valuable insights for future educational practices. 

 P’s qualifications include a Bachelor's degree in English Education from 

Siliwangi University and a Master's degree in Special Education from Indonesia 

University of Education (Universitas Pendidikan Indonesia). Her professional 

experience spans roles such as an EFL teacher at SLB Yayasan Bahagia from 2005 

to 2021 and at SLBN Tasikmalaya from 2021 to the present. She has also served in 

leadership positions within various educational organizations, such as the chair of 

the Resource Center at SLBN Tasikmalaya and the Community Service Bureau of 

Indonesian Association of Special Education Teachers/Ikatan Guru Pendidikan 

Khusus Indonesia (IGPKhI) West Java. Her role as an educator and leader in special 

education provides her with unique insights into the challenges and strategies in 

teaching English to students with autism. 

 In her classroom, P has developed strategies to address the diverse needs of 

her students. She has adapted her teaching methods to accommodate both verbal and 

non-verbal students, demonstrating flexibility and creativity in her approach. Her 

ability to tailor educational content and engage students with different 

communication abilities highlights her dedication to inclusive education. 

 To address ethical concerns, participant in this study was provided with 

detailed explanations regarding the purpose, methods, and procedures involved. It 

was explicitly communicated that their participation was entirely voluntary and that 

they had the right to withdraw at any time without consequence. In order to protect 

their privacy, confidentiality, and anonymity, participant's identities were replaced 

with pseudonyms. Additionally, interview schedules were prearranged with the 

participant to ensure convenience and accommodate their availability. 
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3.4. Technique of Collecting the Data 

 For data collection in this study, the researchers utilized a semi-structured 

interview technique. The semi-structured format allowed the researcher to adapt the 

interview based on the participant's responses. This flexibility enabled the 

exploration of unexpected or unanticipated topics, providing an opportunity to delve 

deeper into the participant's experiences and perspectives. Moreover, this approach 

aims to gather comprehensive descriptions of the experiences related to the 

phenomenon under investigation (Howitt, 2016). 

 The interview was addressed to one participant from SLBN Tasikmalaya. 

The researcher developed twenty-one key questions derived from Ikhtiar and 

Parveen (2023) about components of inclusive English language teaching strategies 

for ASD students. Six indicators were used to trigger the research concept: 

personalized support and services, systematic instruction methods, structured 

learning environments, specialized curriculum content, functional approach to 

addressing problem behaviors, and active family involvement in the educational 

process. Furthermore, the questions were flexible and open-ended to obtain more 

information and gain a deeper understanding of EFL Teacher’s challenges and 

strategies in teaching English to students with autism spectrum disorder. 

Additionally, the interview was conducted twice, with ongoing data verification with 

the participant, ensuring that the researcher's interpretation accurately reflected her 

experiences. 

 To facilitate clear and effective communication, the interview was 

conducted in the participant's first language, Indonesian. This approach ensures that 

participant can freely express her thoughts without any potential language barriers, 

thus minimizing confusion and miscommunication among them. By using her native 

language, the participant had a greater opportunity to articulate her experiences and 

perspectives accurately. The data collected from the interviews was transcribed to 

ensure accuracy and relevance. This transcription process involved identifying and 

highlighting statements that were directly pertinent to the research questions of the 

study. By transcribing the data, the researchers could effectively analyze and 

interpret the participant's responses about the specific objectives of the study. 



27 
 

 
 

3.5. Technique of Analysing the Data 

 This research employed thematic analysis proposed by Braun and Clarke 

(2006). This particular approach to analyzing qualitative data involves identifying 

and analyzing patterns or themes within the data, allowing for a comprehensive 

exploration of the research topic. It aims to organize and provide a detailed 

description of the dataset in the most straightforward manner possible (Braun & 

Clarke, 2006). However, it also allows for the interpretation of various aspects 

related to the research topic, expanding beyond mere description. This approach is 

particularly suitable for novice researchers who may have limited experience with 

more complex qualitative research methods. One notable advantage of thematic 

analysis is its flexibility in terms of theoretical frameworks. Unlike other analysis 

methods that are closely tied to specific theories, thematic analysis can be applied to 

any theory chosen by the researcher. Thematic analysis offers the flexibility to 

provide a rich, detailed, and nuanced description of the data. It allows for the 

exploration of complex themes and patterns, providing a comprehensive 

understanding of the research topic. In performing the data analysis, the researcher 

adhered to the thematic analysis procedures described by Nicole Lee Fong Yee 

(2024) on her YouTube channel. Coding was done using Microsoft Word and the 

entire dataset was managed in Microsoft Excel. The selection of these software tools 

was based on Nicole Lee Fong Yee's (2024) recommendations for thematic analysis. 

 This adaptability of thematic analysis allows researchers to capture the 

intricacies and complexities of the data, ensuring a comprehensive and nuanced 

analysis. This thematic analysis by Braun and Clarke (2006) involves six stages that 

guide the researcher in analyzing the data. These stages are as follows: 

1. Familiarization with the data 

The researcher became acquainted with the data by reading and re-

reading it to gain a comprehensive understanding of its content, in this 

context, the interview transcript. The researcher presented the interview 

transcription as points using line numbers, as shown in Figure 3.2 below. 
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Figure 3.1. Interview Transcription 

2. Generating initial codes 

In this step, the researcher identified and assigned initial codes to 

segments of data that represent meaningful concepts or patterns after 

understanding the participant’s answer. The researcher adhered to the 

thematic analysis procedures described by Nicole Lee Fong Yee (2024) on 

her YouTube channel. Coding was done using Microsoft Word, as shown in 

Figure 3.1, the characteristics mentioned by the participant were 

differentiated using a color-coding technique, which produced the codes. 

Then, the entire dataset was managed in Microsoft Excel, as depicted in Table 

3.1. The selection of these software tools was based on Nicole Lee Fong 

Yee’s (2024) recommendations for thematic analysis.  The following table 

provides codes found in the interview results. 
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Figure 3.2. Using Ms. Word for Coding 

Table 3.1. Analysed Data 

 

The codes then were simplified since they contained variety pieces 

of information, to better highlight the challenges and strategies of teaching 

English to ASD students. The researcher aligned the data with the research 

objectives and categorized it using initial codes, such as characteristics 

variability and communication issue. 
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Table 3.2. Generating Initial Codes 

Initial Codes 

Characteristics 

Variability 

Unpredictable 

Mood 

Differentiated 

Learning 

Communication 

Issue 

Sensitive to 

Environment 
Assessment 

Communicating 

with Pictures 

Alternative 

Lesson Plan 

Time-

Consuming 

Communicating 

with Gestures 

Unpredictable 

Behavior 
Coordination 

Autism Level 

Variability 

Knowing 

Characteristics 
Medical Help 

Educative 

Learning Props 

Class 

Conditioning 
Collaboration 

Unpredictable 

Progress  
Behavior Issue Acceptance 

Unpredictable 

Achievement  
Reward System Empathize 

Individualized 

Learning 

Needs and 

Preferences 

Variability 

 

Individualized 

Assessment 

Behavior 

Management 
 

Table 3.3. The Initial Codes Frequency 

Codes Frequency Codes Frequency 

Characteristics 

Variability 

6 Class Conditioning 4 

Communication 

Issue 

5 Behavior Issue 2 

Communicating with 

Picture 

3 Reward System 8 

Communicating with 

Gesture 

8 Needs and 

Preferences 

Variability 

3 

Autism Level 

Variability 

2 Behavior 

Management 

4 

Educative Learning 

Props 

8 Differentiated 

Learning 

4 

Unpredictable 

Progress  

3 Assessment 2 

Unpredictable 

Achievement  

2 Time-Consuming 3 
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Individualized 

Learning 

6 Coordination 8 

Individualized 

Assessment 

4 Medical Help 4 

Unpredictable Mood 4 Collaboration 2 

Sensitive to 

Environment 

2 Acceptance 5 

Alternative Lesson 

Plan 

4 Empathize 6 

Unpredictable 

Behavior 

2 Knowing 

Characteristics 

6 

3. Searching for themes 

The researcher explored the data to identify potential themes or 

patterns that emerge from the initial codes. This involves organizing the 

codes into broader categories or themes. In this research, the codes of the 

theme were later be divided into two categories based on the research 

questions: challenges and strategies.  

Table 3.4. Searching for Themes 

No. Initial Codes Potential Themes 

1 Characteristics Variability 
Students' Characteristics 

Variability 

2 Autism Level Variability 
Students' Autism Level 

Differences 

3 Needs and Preferences Variability 
Students' Unique Needs and 

Preferences 

4 Knowing Characteristics 
Understanding Students' 

Characteristics 

5 Unpredictable Mood 
Sensitivity to Sensory Input 

6 Sensitive to Environment 

7 Individualized Learning Individualized Learning Support 

8 Individualized Assessment  

9 Communication Issue Problem in Communication 

10 Communicating with picture Communication Alternative with 

Non-Verbal Students 11 communicating with gesture 

12 Unpredictable Behavior Students' Inability to Control 

Behavior 13 Behavior Issue 

14 Behavior Management Managing Students' Behavior 

15 Class Conditioning 
Conditioning Positive 

Environment 
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16 Reward System 
Managing Behavior by Reward 

System 

17 Educative Learning Props Educative Learning Tools 

18 Unpredictable Progress  Unpredictable Progress and 

Achievement 19 Unpredictable Achievement  

20 Alternative Lesson Plan Providing a Backup Lesson Plan 

21 Differentiated Learning Personalized Learning 

22 Assessment 

Understanding Students' 

Characteristics through 

Assessment 

23 Time Consuming Extensive Process 

24 Coordination Coordination with Family 

25 Medical Help Involvement of Medical Help 

26 Collaboration Collaborating with Family 

27 Acceptance Family's Acceptance  

28 Empathize Empathize to Family 

4. Reviewing and refining themes 

The researcher revisited the themes identified in the previous stage. 

Additionally, the researcher reflected on the coherence of each theme in 

conveying the underlying data and initiated the process of defining the 

essence of each theme and their interrelations.  

Table 3.5. Reviewing of Themes 

Themes Potential Themes 

Addressing ASD 

Students 

Characteristics and 

Behavior 

Challenges 

Students' Characteristics Variability 

Students' Autism Level Differences 

Students' Unique Needs and 

Preferences 

Understanding Students' 

Characteristics 

Sensitivity to Sensory Input 

Individualized Learning Support 

Students' Inability to Control 

Behavior 

Managing Students' Behavior 

Unpredictable Progress and 

Achievement 

Extensive Process 

Strategies 
Providing a Backup Lesson Plan 

Personalized Learning 
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Understanding Students' 

Characteristics through Assessment 

Managing Behavior by Reward 

System 

Educative Learning Tools 

Conditioning Positive Environment 

Maintaining Effective 

Communication with 

ASD Students 

Challenges Problem in Communication 

Strategies 
Communication Alternative with 

Non-Verbal Students 

Integrating 

Collaborative 

Partnership with 

Stakeholders in 

Teaching English to 

ASD Students 

Challenges Family's Acceptance  

Strategies 

Involvement of Medical Help 

Collaborating with Family 

Coordination with Family 

Empathize to Family 

5. Defining and naming themes 

The researcher defines and names the identified themes to reflect the 

content and meaning they represent within the dataset. 

Table 3.6. Defining and Naming Themes 

Themes Definition 

Addressing ASD 

Students 

Characteristics and 

Behavior 

Challenges 

The difficulties faced by teacher 

in understanding and managing 

the unique cognitive, 

communicative, sensory, and 

behavioral characteristics of ASD 

students. 

Strategies 

The tailored approaches and 

techniques employed by teacher 

to effectively manage and support 

the diverse cognitive, 

communicative, sensory, and 

behavioral needs of ASD 

students. 

Maintaining Effective 

Communication with 

ASD Students 

Challenges 

The difficulties encountered in 

establishing and sustaining clear, 

meaningful communication with 

ASD students. 

Strategies 

The strategies and methods 

employed to enhance and sustain 

clear and meaningful 
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communication with ASD 

students. 

Integrating 

Collaborative 

Partnership with 

Stakeholders in 

Teaching English to 

ASD Students 

Challenges 

The difficulties encountered in 

establishing and maintaining 

effective partnerships with 

stakeholders—such as parents, 

special education professionals, 

therapists, and school 

administrators—in the context of 

teaching English to ASD students 

Strategies 

The approaches and methods used 

to build and sustain productive 

partnerships with stakeholders in 

teaching English to ASD student 

6. Producing the final report 

The researcher presents the findings of the thematic analysis, 

providing a clear and coherent account of the identified themes and their 

interpretation in relation to the research questions. 

 By following these six steps, researchers could effectively analyze and 

interpret the data, uncovering meaningful themes and generating insights relevant 

to the research objectives. 

3.6. Steps of the Research 

 Completing this research involved several methodical steps to ensure a 

comprehensive understanding of the issues related to teaching English to ASD 

students. The steps are as follows: 

1. Investigating Issues and Gaining a Thorough Grasp of the Situation: This 

initial step involved a deep dive into the challenges and dynamics of teaching 

English to ASD students to develop a clear understanding of the phenomenon 

under study. 

2. Conducting a Literature Review: A comprehensive review of existing literature 

was conducted to contextualize the research within the broader academic field 

and identify gaps that this study aimed to address. 

3. Stating the Aims and Study Question: Based on the experiences of the research 

participant, the aims and research questions were broadly defined to guide the 

investigation. 
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4. Collecting Data: Data was gathered from interview with the selected 

participant, to capture diverse perspectives and enrich the study's findings. 

5. Analysing the Data Using Thematic Analysis: Text analysis was employed 

using Braun & Clarke’s (2006) Thematic Analysis. This involved identifying, 

analysing, and reporting patterns (themes) within the data to interpret the 

broader significance of the findings. 

6. Reporting Research Findings: Once the data was analysed, the researcher 

compiled the results into a comprehensive report. This report included 

highlighting key themes and patterns identified during the analysis. 

7. Including Reflexivity, Subjectivity, and Bias Components: The research report 

incorporated elements of reflexivity, acknowledging the researcher's 

subjectivity and potential biases. This was achieved using flexible, structured, 

and evaluative criteria to ensure the rigor and credibility of the research. 

3.7. Time and Place of the Research 

 This study was carried out at a special education school in Tasikmalaya, 

West Java, Indonesia. Meanwhile, this research was carried out between April and 

July of 2024. 

Table 3.7. Time of the Research 

 Month   

 Sept Oct Nov Dec Jan Feb Mar Apr May Jun July 

Activities 2023 2024 

Research 

Tentative 

Writing 

           

Research 

Tentative 

Approval 

           

Research 

Proposal 

Writing 

           

Research 

Proposal 

Examination 

           

Data 

Collection 

           

Data 

Analysis 
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Telaah 

Komprehensif 

Examination 

           

Final Thesis 

Examination 

           

 

 


